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Section A: Overview 

 
The Prevent strategy was published by the Government in 2011 as part of its 
overall counter-terrorism strategy, CONTEST.    The introduction of Part 5 of 
the Counter-Terrorism and Security Act 2015 gives the Prevent strategy legal 
status in schools and colleges in England and Wales which are now obliged 
by statute ‘to have due regard’ to the need to prevent people from being 
drawn into terrorism. 
 
This guidance contains a range of information about aspects of the Prevent strategy 
relating to schools/colleges and teachers in England and Wales.  It outlines the 
legal duty on schools/colleges and provides practical suggestions for ways in which 
schools/colleges can manage the issues around Prevent through the curriculum 
and whole school policy approaches. 
 
Teachers are committed to the well-being of their students and understand the role 
education can play in supporting their well-being.  Teachers are professionals: their 
role is not to police the students that they teach.   

 
Responding to new and existing forms of extremism requires a coherent education 
system where schools/colleges can ask for support and share strategies for 
teaching about democratic values and about human rights.  
 
It is important to ensure that the Prevent strategy does not reduce or constrain 
opportunities for ‘safe’ and educational debate.  Student’s need opportunities within 
appropriate subjects, curricula opportunities, or tutor groups to express views, seek 
advice and have questions answered. 
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Children and young people in all key stages of education, including sixth forms and 
sixth form colleges require the opportunity to explore the issue of diversity, human 
rights and understanding Britain as a multi-cultural society.  Providing a learning 
environment for thinking and questioning in which children and young people can 
raise controversial questions and concerns without fear of reprimand or ridicule are 
extremely valuable. Students need opportunities to explore boundaries of what is 
acceptable and what will engender an open attitude to multi-cultural, race and 
religious issues. 
 
Teachers need opportunities to access Continuing Professional Development 
(CPD) in the workplace, through the local authority or through their Union, which 
allows them to discuss their queries or questions about the Prevent strategy in their 
school/college. 
 
 

Section B: Where to Start? 

 
Young people will be more able to discuss difficult, complex or controversial issues 
openly and safely, with teacher support and without fear of reprisal where the 
principles of human rights are identified and discussed, and schools/colleges 
actively challenge sexism, racism, disablism, homophobia, Islamophobia, anti-
Semitism and far-right extremism.  
 
There is debate about whether this country’s positive values can be seen as 
exclusively ‘British’.  However, if the term ‘British Values’ is interpreted to include 
democracy, tolerance and respect for the rule of law, schools/colleges can 
confidently promote ‘British Values’ through educating and engaging with children 
and young people about equality, human rights and inclusion in a positive and pro-
active way.   
 
Taking part in whole school programmes such as the International Values-based 
Education Quality Mark and UNICEF’s Rights Respecting Schools Award, 
for example, has enabled hundreds of schools to promote a broader and more 
positive approach across schools towards inclusion, tolerance, cohesion and 
citizenship. 
 
 Steps you can take in your school or college 
 

 Talk to your school/college rep about holding a Union group meeting about 
Prevent and how the school/college is implementing the statutory duty. 

 Discuss your school/college approach in whole staff meetings or on INSET 
days so that everyone is involved in creating the best policy for their 
school/college community in relation to the Prevent strategy.  All staff 
members should be able to feel supported by the school and its policy when 
addressing these issues with students. 

 Check that your safeguarding policy makes reference to the Prevent strategy 
and that staff, governors and parents are aware of safeguarding procedures.   

 Create explicit values’ statements that are inclusive of all students. 
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 Explore and promote diversity and shared values between and within 
communities. 

 Challenge Islamophobia, anti-Semitism, far-right ideologies and other 
prejudices. 

 Support those at risk of being isolated or becoming disaffected from their 
learning or their peers by talking to relevant people (e.g. the designated 
safeguarding lead) about individual education plans or multi agency support 
plans. 

 Build ties with a diverse group of people in your local community and seek 
opportunities to link with other schools. 

 Use ‘Safe to learn’ anti-bullying strategies to minimise hate and prejudice-
based bullying. 

 Use restorative approaches to repair harm caused by division within school 
groups or following challenging incidents. 

 

 

Section C: Education for Tolerance, Cohesion and Equality 

 

As teachers, we hear something different: an everyday conversation about issues 
of diversity and commonality, about what enables us to get along, and about points 
of friction and conflict. This conversation is always evolving.  It is the basis of 
citizenship as an everyday practice of making connections and living with 
difference.  
 
Teachers are justifiably wary of policies that tend to isolate particular groups and 
exclude them from this conversation. As the Ajegbo Report put it in 20071, it is vital 
that schools ‘address issues of disparity and commonality and how we live 
together’; and it is ‘crucial that all children and young people, through both the 
formal and informal curricula in schools’ develop such an understanding’.   
 
Ajegbo wrote in 2007: “all pupils, regardless of their background, need to be helped 
to develop a sense of belonging and a cultural understanding and critical literacy 
skills within their neighbourhoods, however disparate”.  Developing this sense of 
belonging is key. 

Consider how to develop, with colleagues, ways to use the curriculum to: 

 develop critical personal thinking skills using curriculum opportunities, 
including small group work; 

 consider using the  social and emotional aspects of learning (SEAL) 
materials; 

 explore controversial issues; 

 promote community values; 

                                              
1 Ajegbo, K., Kiwan, D., and Sharma, S. (2007) Curriculum Review – Diversity and Citizenship, DfES 
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 recognise local needs; challenge extremist narratives; 

 promote  human rights; and 

 promote critical analysis.  

Many schools/colleges already do a variety of things to contribute to these goals 
such as helping students develop knowledge of religion, history, geography, 
citizenship, being critically aware of the role of different media and knowledge of 
current affairs. Schools/colleges can also help students develop the skills to 
critically analyse and evaluate controversial issues.  

Approaching controversial issues through your teaching 

Confidently tackling controversial issues can help learners challenge the 
perceptions and misconceptions of their own and others.  To do this classroom 
practices can include: 

 developing questioning techniques to open up safe debate; 

 building confidence to promote honesty about a plurality of views; 

 ensuring freedom of expression and freedom from threat; 

 debating fundamental moral and human rights principles; 

 promoting open respectful dialogue; and 

 affirming multiple identities. 

Fair and equal education 
 
BERA (The British Educational Research Association) have published 
recommendations for a fair and equal education that has the interests of children 
and young people at its heart. It contains arguments on the basis of a wide range of 
research evidence and was developed by six of BERA’s Special Interest Groups.  
BERA reminds us that evidence shows the vital need to:  
 

 develop a curriculum for children and young people that supports the 
democratic values of a diverse Britain – e.g. ethnically, sexually, religiously, 
linguistically, culturally diverse and differently abled; 

 

 include local curriculum and project based learning that takes into account 
what children and young people want to know to complement a national 
entitlement; and 

 

 support all children’s and young people’s sense of belonging in 21st century 
Britain and enable children and young people to develop respect for 
themselves and form mutually respectful, inter-cultural relationships with 
others. 
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Curriculum Development – Who designs the curriculum?   
How best to assess it? 
 
Support on how to develop your school curriculum to enhance the values your 
school community prioritises is available from the NUT at: 
www.teachers.org.uk/curriculumguide. 
 
The national curriculum is one part of your school’s curriculum. You have flexibility 
to design the curriculum to meet the priorities in your school based on what you 
want your students to achieve.   
 
The NUT is working with the Curriculum Foundation to bring you online CPD 
modules that help you gain greater confidence in curriculum design and to assess 
what is important and what can be hard to measure. 
 
 

Section D: Prevent Duty Statutory Guidance  

 
Below are some questions and answers relating to the new duty on schools 
and colleges to have due regard to ‘Prevent’.   
 
What is ‘Prevent’? 
 
The Prevent duty guidance describes ‘Prevent’ as part of the government’s counter-
terrorism strategy, CONTEST.  The aim of the ‘Prevent’ strategy is “to reduce the 
threat to the UK from terrorism by stopping people becoming terrorists or supporting 
terrorism.” 
 
The enactment of Part 5 of the Counter-Terrorism and Security Act 2015 gives the 
‘Prevent’ strategy legal status in that schools and colleges in England and Wales 
are now obliged by statute “to have due regard” to the need to prevent people from 
being drawn into terrorism. 
 
What does “having due regard” mean? 
 
The glossary of terms contained in the statutory Prevent duty guidance says ‘having 
due regard’ means that schools and colleges “should place an appropriate amount 
of weight on the need to prevent people being drawn into terrorism when they 
consider all the other factors relevant to how they carry out their usual functions.” 
 
Paragraph 10.45 of the Prevent strategy document published in 2011 sheds a little 
more light on the matter by explaining that “schools can help to protect children 
from extremist and violent views in the same ways that they help to safeguard 
children from drugs, gang violence or alcohol.” 
 
 
 
 
 

http://www.teachers.org.uk/curriculumguide
https://www.gov.uk/government/publications/prevent-duty-guidance
https://www.gov.uk/government/publications/prevent-duty-guidance
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/97976/prevent-strategy-review.pdf
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What will be deemed ‘extremist’? 
 
The terms ‘extremist’ and ‘extremism’ are not defined by legislation.  However, the 
Prevent strategy document defines extremism as “vocal or active opposition to 
fundamental British values, including democracy, the rule of law, individual liberty 
and mutual respect and tolerance of different faiths and beliefs. “ The document 
also includes in its definition of extremism “calls for the death of members of our 
armed forces, whether in this country or overseas.” 
 
What does ‘having due regard’ mean for schools and colleges in practice? 
 
The Prevent duty guidance says ‘having due regard’ requires schools and colleges 
to: 
 
(a) have “robust safeguarding policies in place to identify children at risk and 

intervening as appropriate;” 
 
(b) provide staff with training “that gives them the knowledge and confidence 

to identify children at risk of being drawn into terrorism and to challenge 
extremist ideas…..”; and 
 

(c) “ensure children are safe from terrorist and extremist material when 
accessing the internet in school, including by establishing appropriate levels 
of filtering”. 

 
What does ‘having due regard’ mean for teachers in practice? 
 
The Prevent duty attaches to the governors and/or proprietors of schools and 
colleges, not to the individuals who work in them.  Therefore, teachers are not 
obliged to ‘have due regard’ to the statutory duty.  However, teachers are likely to 
be subject to an express or implied contractual obligation to take such steps as the 
school or college deems necessary to meet its statutory duty.   
 
The Prevent strategy document provides that school staff can help to protect 
children from extremist and violent views by: 
 
(a) having awareness of ‘Prevent’ and “the risks it is intended to address”; 
 
(b) ensuring that children are taught “in a way that is consistent with the law and 

our values”; and 
 
(c) helping to identify and refer to the relevant agencies “children whose 

behaviour suggests that they are being drawn into terrorism or extremism”. 
 

 
 
 
 
 

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/97976/prevent-strategy-review.pdf
https://www.gov.uk/government/publications/prevent-duty-guidance
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/97976/prevent-strategy-review.pdf
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What are the risk factors teachers may be expected to look for in individual 
pupils/students? 
 
The Prevent duty guidance is lacking in detail and does not address this point.  
However, previous guidance from the Department for Children Schools and 
Families (DCSF) Learning together to be safe states that “there is no obvious profile 
of a person likely to become involved in extremism and there is no single indicator 
of when a person might move to adopt violence in support of extremist ideas.” 
 
It suggests, however, that the following signs and behaviours could indicate 
vulnerability: 
 

 Graffiti symbols, writing or art work promoting extremist messages or images. 

 Pupils accessing extremist material online, including through social 
networking sites. 

 Parental reports of changes in behaviour, friendship or actions and requests 
for assistance. 

 Partner schools, local authority services and police reports of issues affecting 
pupils in other schools. 

 Pupils voicing opinions drawn from extremist ideologies and narratives. 

 Use of extremist or ‘hate’ terms to exclude others or incite violence. 
 

How are schools and sixth form colleges expected to incorporate the 
‘Prevent’ strategy into their existing safeguarding policies? 
 
The Prevent duty guidance is again lacking in detail on this point.  It says schools 
“will need to consider the level of risk to identify the most appropriate referral, which 
could include Channel or Children’s Social Care, for example.”  It also requires 
these policies to “set out clear protocols for ensuring that any visiting speakers – 
whether invited by staff or by children themselves – are suitable and appropriately 
supervised.” 
 
The DCSF’s Learning together to be safe is a little more detailed.  It provides 
schools and colleges with examples of how they might manage risks presented by: 
 

 harmful influences, e.g., from governors, staff, parents, external groups or 
other pupils; 

 inappropriate use of ICT systems; and 

 external groups using school premises 
 
It does not, however, indicate which acts/behaviours warrant a referral to Channel 
or Children’s Social Care. 
 
 
 
 
 

https://www.gov.uk/government/publications/prevent-duty-guidance
http://dera.ioe.ac.uk/8396/1/DCSF-Learning%20Together_bkmk.pdf
https://www.gov.uk/government/publications/prevent-duty-guidance
http://dera.ioe.ac.uk/8396/1/DCSF-Learning%20Together_bkmk.pdf
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What is ‘Channel’? 
 
The Association of Chief Police Officers (ACPO) guidance, Prevent, Police and 
Schools, describes Channel as “a multi-agency approach to identify and provide 
support to individuals who are at risk of being drawn into terrorist-related activity.”  
 
By way of example: 
 
A 13 year old pupil begins drawing swastikas on his exercise books, desks and 
walls and also using racist language.  A youth worker at the club the pupil attends 
observes this behaviour and refers the matter to the Channel team.  Multi-agency 
information is then collected.  The pupil’s father is in prison for racist violence whilst 
his mother is a drug user.  The boy has made contact with a violent white 
supremacist group who appear to be radicalising him.  A multi-agency plan is 
approved to support parenting skills, to deliver a strong counter-narrative and to 
provide positive role models. 
 
Are schools and sixth form colleges responsible for making a referral to 
‘Channel’? 
 
No, they are not.  The Act provides that a chief constable may refer an individual to 
a panel “only if there are reasonable grounds to believe that the individual is 
vulnerable to being drawn into terrorism.”   
 
Under section 36 of the Counter-Terrorism and Security Act 2015, each local 
authority will now be required to ensure that a ‘Channel Panel’ is in place for its 
area.  Each panel will be required, among other things, to: 
 

 assess the extent to which an ‘identified individual’ is vulnerable to being 
drawn into terrorism; 

 prepare a support plan if the panel considers that the ‘identified individual’ is 
vulnerable;  

 make arrangements for the support to be provided in accordance with the 
support plan; and 

 keep the support plan under review. 
 
What role does the local authority play? 
 
The role of the local authority is, as indicated above, to establish a ‘Channel Panel’ 
and, in addition, to assess in consultation with schools, colleges and other front-line 
service providers, the level of risk to children and young people in the area and 
what those risks are. The local authority must then produce a local action plan to 
“identify, prioritise and facilitate delivery of projects, activities or specific 
interventions to reduce the risk of people being drawn into terrorism….” 
 
Schools and colleges will be required, no doubt, to adapt their existing safeguarding 
policies to better reflect the requirements of the local action plan.  If you work in one 
of the areas here identified by the Home Office as priority areas (refer to page 97), 
there is likely to be a local action plan already in place. 

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/97976/prevent-strategy-review.pdf
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Does the ‘Prevent’ strategy apply to teachers? 
 
The Union’s casework experience to date indicates that the actions of individual 
teachers are as much the subject of scrutiny by various agencies as the actions of 
individual pupils.  Teachers should be aware that under the Prevent strategy 
schools and colleges are encouraged to view governors and staff as potential 
sources of ‘risk’ – much as they are in relation to other safeguarding matters. 
 
Learning together to be safe provides that “school governors and staff, including 
temporary staff, may express views, bring material into the college, or use or direct 
students to extremist websites, or act in other ways that are counter to the 
professional standards expected of staff or potentially against the law.  In such an 
event they should be subject to normal professional disciplinary procedures and if 
necessary schools should ensure that behaviours are taken up with the local 
authority and police.” 
 
Does this mean teachers are prohibited from discussing controversial issues 
at school or college? 
 
No, it does not.  The ‘Prevent’ strategy recognises that the curriculum offers 
teachers a context in which to discuss controversial issues.  Lessons also offer 
pupils a safe place in which to air grievances.  
 
Learning together to be safe states “In using teaching, learning and the curriculum 
to build resilience to violent extremism, schools can build on what they already do 
to: 
 

 help pupils to develop knowledge of religion, history, geography, citizenship, 
English (particularly the critical study of the media) and analyse current 
issues of concern; 

 

 help pupils to develop the skills needed to evaluate effectively and discuss 
potentially controversial issues; 

 

 provide safe spaces for pupils to discuss openly issues that concern them 
including exploring their own identities and how these relate to the diversity 
of the society in which they live; and 

 

 provide opportunities for pupils to understand meet and engage with people 
from different backgrounds in ways which promote the common values while 
recognising diversity within communities.” 

 
 
 
 

 

 

http://dera.ioe.ac.uk/8396/1/DCSF-Learning%20Together_bkmk.pdf
http://dera.ioe.ac.uk/8396/1/DCSF-Learning%20Together_bkmk.pdf
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Section E: School Inspection and Prevent 

 
As with all areas of Ofsted inspection schools/colleges should be confident that if 
they are following appropriate safeguarding practices and have discussed and 
formulated an agreed school/college community policy on Prevent, they will be able 
to explain and demonstrate to inspection teams that they are taking reasonable and 
proportionate steps to keep students at their school safe.   
 
One of the most important aspects of making sure that this takes place is to keep 
open lines of communication between staff and students, and to allow safe and 
open discussion.  If schools/colleges have clear and well communicated policies in 
place teachers will feel enabled to facilitate the difficult discussions which may 
sometimes arise when children and young people are empowered to be honest and 
open in sharing their views. 
 

The following paragraphs reproduce the references to Prevent and safeguarding 
included in the Ofsted Handbook for Inspectors. When assessing the effectiveness 
of schools, Ofsted inspectors have regard to the school’s approach to keeping 
pupils safe from the dangers of radicalisation and extremism, and what is done 
when it is suspected that pupils are vulnerable to these. 

  
Definition of safeguarding 
 
Ofsted adopts the definition of safeguarding used in the Children Act 2014 and in 
‘Working Together to Safeguard Children’. This includes “radicalisation and 
extremist behaviour”. 
 
Ofsted inspections of schools 
 
Inspectors report on and grade the quality of education provided in the school, 
in particular: 
 

 the achievement of pupils at the school; 

 the quality of teaching in the school; 

 the behaviour and safety of pupils at the school; and 

 the quality of leadership in and management of the school inspectors also 
consider and report on, where relevant, the overall effectiveness of early 
years and sixth form provision.  
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Inspectors grade the school in terms of both its ‘overall effectiveness’ and the four 
key judgements above as follows: 
 
Grade 1 – outstanding 
Grade 2 – good 
Grade 3 – requires improvement 
Grade 4 - inadequate 
 
When reporting, inspectors will also consider: 
 

 the spiritual, moral, social and cultural development of pupils at the school; 
and 

 the extent to which the education provided by the school meets the needs of 
the range of pupils at the school, and in particular the needs of disabled 
pupils and those who have special educational needs. 

 
Overall effectiveness:  the quality of education provided in the school 
 
The grade descriptors relating to the quality of education provided in the school 
states that the school is likely to be inadequate if inspectors judge any of a list of 
factors to be inadequate. The list includes that “there are serious weaknesses in the 
overall promotion of pupils’ spiritual, moral, social and cultural development or their 
physical well-being, so that pupils are intolerant of others and/or reject any of the 
core values fundamental to life in modern Britain.” 
 
Quality of leadership in and quality of management in the school 
 
The Curriculum 
 
As part of the judgement on the leadership and management of the school, 
inspectors will consider how well leadership and management ensure that the 
curriculum fulfils a number of requirements, including that it: 
 

 is broad and balanced, complies with legislation and provides a wide range 
of subjects, preparing pupils for the opportunities, responsibilities and 
experiences of later life in modern Britain; inspectors should not expect to 
see a particular range of subjects but should be alert to any unexplained 
narrowness in the breadth of curriculum being offered by the school;  

 

 actively promotes the fundamental British values of democracy, the rule of 
law, individual liberty and mutual respect and tolerance of those with different 
faiths and beliefs;  

 

 promotes tolerance of and respect for people of all faiths (or those of 
no faith), races, genders, ages, disability and sexual orientations (and other 
groups with protected characteristics) through the effective spiritual, moral, 
social and cultural development of pupils, including through the extent to 
which schools engage their pupils in extra-curricular activity and volunteering 
within their local community; 
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 (for schools that do not have a religious character) includes a balanced 
approach to the pupils’ Religious Education (RE) that is broadly Christian but, 
as appropriate, takes account of the teaching and practices of the other 
principal religions represented in Britain (see paragraphs 14–18); and  

 

 includes a rounded programme of assemblies that help to promote pupils’ 
spiritual, moral, social and cultural development, providing clear guidance on 
what is right and what is wrong.2 

 
Safeguarding 
 
Inspectors will also consider the effectiveness of safeguarding arrangements to 
ensure that there is safe recruitment and that all pupils are safe. This includes the 
“approach to keeping pupils safe from the dangers of radicalisation and extremism, 
and what is done when it is suspected that pupils are vulnerable to these.”3 
 
The grade descriptors relating to the quality of leadership in and management of 
the school state that the school is likely to be inadequate if any of a list of factors 
apply. This includes where:  
 

 The curriculum fails to meet the needs of pupils or particular groups of pupils, 
or pupils are entered for public examinations inappropriately early. Pupils’ 
achievement, physical well-being and enjoyment of learning are significantly 
impaired. The range of subjects is too narrow and does not provide 
preparation for the opportunities, responsibilities and experiences of life in 
modern Britain. Too little is being done to promote the effective spiritual, 
moral, social and cultural development of the pupils. 

 

 Leaders and governors, through their words, actions or influence, undermine 
the promotion of tolerance of and respect for people of all faiths (or those of 
no faith) races, genders, ages, disability and sexual orientations (and other 
groups with protected characteristics) and so do not support and help 
prepare pupils positively for life in modern Britain. 

 

 The school’s arrangements for safeguarding pupils do not meet statutory 
requirements and give serious cause for concern, or insufficient action has 
been taken to remedy weaknesses following a serious incident. The school 
fails to identify pupils at risk of harm when it might reasonably have done so.4 

 
 
 
 
 
 
 
 
                                              
2 Ibid, pages 42-43 
3 Ibid, page45 
4 Ibid, pages 50-51. 
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The behaviour and safety of pupils at the school 
 
When judging behaviour and safety inspectors will consider a number of factors 
including: 
 

 the school’s success in keeping pupils safe, whether within school or during 
external activities through, for instance, effective risk assessments, e-safety 
arrangements and action taken following any serious safeguarding incident;  

 

 the school’s policy and procedures for ensuring that visitors to the school are 
suitable and checked and monitored as appropriate, for example external 
speakers at school assemblies; 

 

 the effectiveness of the school’s actions to prevent and tackle discriminatory 
and derogatory language – this includes language that is derogatory about 
disabled people, and homophobic and racist language; 

 

 the extent to which pupils are able to understand, respond to and calculate 
risk effectively, for example risks associated with child sexual exploitation, 
domestic violence, female genital mutilation, forced marriage, substance 
misuse, gang activity, radicalisation and extremism and are aware of the 
support available to them; and 

 

 the school’s response to any extremist or discriminatory behaviour shown 
by pupils.5  

 
As part of the judgement on the behaviour and safety of pupils, inspectors will 
consider behaviour and safety to be inadequate where any of a list of factors 
applies. These include where: 
 

 a significant minority of pupils show a lack of respect and intolerance for 
each other or staff and a lack of self-discipline, resulting in poor behaviour 
around the school.  Pupils exhibit negative attitudes about the value of good 
manners and behaviour as key factors in school life, adult life and work. 

 

 incidents of bullying overall or specific types of bullying are frequent and/or 
pupils have little confidence in the school’s ability to address bullying 
successfully; or 

  

 pupils or particular groups of pupils are not safe or do not feel safe at school 
and/or at alternative placements.6  

 

 

 

 

 

                                              
5 Ibid, page 54 
6 Ibid, page 56 
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ESTYN and  Prevent in WALES  

 
In Wales, all publicly funded schools are inspected by Estyn. 
 
Estyn also inspects independent schools. If they fail to meet the Independent 
School Standards, they must remedy the problem or be subject to regulatory action 
by the Department for Education or the Welsh Government, which could include de-
registration (which would make their continued operation unlawful).   
 
Common Inspection Framework 
 
Information on Estyn’s Common Inspection Framework can be accessed on its website at 
http://www.estyn.gov.uk/english/inspection/inspection-explained/.   Sector specific 
guidance is available at http://www.estyn.gov.uk/english/inspection/inspection-guidance/ 
and all Estyn documents are also available in Welsh language/Cymraeg at 
http://www.estyn.gov.uk/cymraeg.   
 
The Common Inspection Framework includes the following ‘quality indicators’ and aspects. 
 
Wellbeing: 

 attitudes to keeping healthy and safe  

 community involvement and decision-making  

 social and life skills  
 
Learning experiences: 

 education for sustainable development and global citizenship  
 
Care, support and guidance: 

 provision for health and wellbeing including spiritual, moral, social and cultural 
development  

 specialist services, information and guidance  

 safeguarding arrangements  
 
Learning environment: 

 ethos, equality and diversity  
 
Safeguarding 
 
The document Estyn policy and procedures for safeguarding 2015 is available, alongside 
supplementary guidance at http://www.estyn.gov.uk/english/inspection/inspection-
explained/safeguarding/.  

Values education: an evaluation of provision of education for the promotion of 
social responsibility and respect for others 
 
This 2007 thematic report outlined Estyn’s recommendations on values education.  These 
included the following. 
 
Schools should: 

 involve all stakeholders, including pupils, in an explicit consideration of the values 
the school should promote; 

 provide training to develop teachers’ understanding of how social responsibility, 
respect and values can be developed and promoted through all subjects; and 

http://www.estyn.gov.uk/english/inspection/inspection-explained/
http://www.estyn.gov.uk/english/inspection/inspection-guidance/
http://www.estyn.gov.uk/cymraeg
http://www.estyn.gov.uk/english/inspection/inspection-explained/safeguarding/
http://www.estyn.gov.uk/english/inspection/inspection-explained/safeguarding/


prevent-strategy.doc 15 15 June 2015 
 

 build on the potential of education for sustainable development and global 
citizenship, the Curriculum Cymreig, Learning Pathways 14-19 and the Welsh 
Baccalaureate to promote social responsibility. 

 
Local authorities should: 

 foster better links between schools, youth support services and other partners 
involved in promoting social responsibility. 

 
The full list of recommendations can be found at 
http://www.estyn.gov.uk/english/docViewer/175893.9/values-education-an-evaluation-of-
provision-of-education-for-the-promotion-of-social-responsibility-and-respect-for-others-
february-2007/?navmap=30,163 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

http://www.estyn.gov.uk/english/docViewer/175893.9/values-education-an-evaluation-of-provision-of-education-for-the-promotion-of-social-responsibility-and-respect-for-others-february-2007/?navmap=30,163
http://www.estyn.gov.uk/english/docViewer/175893.9/values-education-an-evaluation-of-provision-of-education-for-the-promotion-of-social-responsibility-and-respect-for-others-february-2007/?navmap=30,163
http://www.estyn.gov.uk/english/docViewer/175893.9/values-education-an-evaluation-of-provision-of-education-for-the-promotion-of-social-responsibility-and-respect-for-others-february-2007/?navmap=30,163
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Section F:  Useful Resources 

 

 UNICEF Rights Respecting Schools Award - www.unicef.org.uk/rrsa  
 

 International Values-Based Education Quality Mark  -
http://www.valuesbasededucation.com  

 

 Runnymede Trust -  www.runnymedetrust.org  
 

 SEAL Materials -
webarchive.nationalarchives.gov.uk/20110809101133/nsonline.org.uk/n
ode/87009   

 

 Citizenship Association- www.teachingcitizenship.org.uk  
 

 Ajegbo, K., Kiwan, D., and Sharma, S. (2007) Curriculum Review – 
Diversity and Citizenship, DfES – 
www.resources.cohesioninstitute.org.uk/Publications/Documents/Docu
ment/Default.aspx?recordId=48     

 

 British Educational Research Association -  Fair and Equal Education – 
An evidence-based policy manifesto that respects children and young 
people – www.bera.ac.uk  

 

 Prevent Duty Guidance - March 2015 (England and Wales) 
 

https://www.gov.uk/government/publications/prevent-duty-guidance  
 

 Channel Guide for Local Partnerships – October 2012 
 

https://www.gov.uk/government/uploads/system/uploads/attachment_d
ata/file/118194/channel-guidance.pdf  

 
 

 Inspecting Safeguarding in Maintained Schools and Academies, 
available at: https://www.gov.uk/government/publications/inspecting-
safeguarding-in-maintained-schools-and-academies-briefing-for-
section-5-inspections 

 
 

 Working Together to Safeguard Children, available at: 
https://www.gov.uk/government/publications/working-together-to-
safeguard-children    

 
 

 Keeping learners safe (Welsh Government) 
http://gov.wales/topics/educationandskills/publications/guidance/keepi
ng-learners-safe/?lang=en 
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